
Courage Advisory Curriculum 

 
BUILD ON THE SPIRIT & LESSONS OF THE RETREAT  
“Watch your thoughts; they become your words. Watch your words; they become your 
actions. Watch your actions; they become your habits. Watch your habits; they become 
your character. Watch your character for it will become your destiny” ‐ Frank Outlaw  

Overview of the Advisory Curriculum  

The Courage Retreat Advisory Curriculum was created to increase the impact of a Youth 
Frontiers Courage Retreat by helping teachers build on the spirit and lessons of the retreat.  

Organization of the Guide  

The guide has two levels that contain activities to help students continue to learn about 
courage.  

• Level One focuses on understanding and awareness of courage.  

• Level Two is a chance to apply and practice acting with courage.  

  

Level One ­ Knowledge/Understanding  

Lesson Outcomes   

• Students will be able to define courage.  

• Students will be able to distinguish between aimless bravado and acts of courage 
that create positive change for individuals and the community.  

• Students will understand the value of courage, and the importance of their role in 
creating a positive school environment.  

Assessments and Indicators of Performance   

• Students will be able to verbalize and write a personal definition of courage.  

• Given a situation involving a dilemma, students will be able to propose possible 
courageous responses.  

• Students will approach hardships not as roadblocks, but as obstacles to overcome 
and opportunities to grow.  

   



 

Instructional Strategies   

• Defining Courage  

• Missed Opportunities  

• Everyone Can be Courageous  

• Fear of What?  

• Courage on the Big Screen  

• Through a Courage Lens  

• Quote Triggers  

Extension Strategies   

• Be Counted  

• Courageous Classmate  

• Courage in the Community  

   

Level Two ­ Action/Integration  

Lesson Outcome   

• Apply the value of courage to create positive change in your school and community.  

• Integration of courage awareness, understanding and application to events as they 
occur.  

Assessments and Indicators of Performance   

• In situations where someone is being treated unfairly or without compassion, 
students will intervene with skill and confidence.  

• Incidents of bullying, harassment and other forms of victimization will decrease.  

• Incidents of healthy student‐to‐student conflicts will increase.  

Instructional Strategies   

• Values Realization  

• Weekly/Monthly Themes  



• Courage Panels  

• Courage Role Plays  

• Value‐Based Responses  

Extension Strategies   

• Courage Team  

• Courage Mentors  

• Courage Letters  

• Peer‐led Debriefing  

• Publish  

  

Level 1 ­Knowledge/Understanding   

Instructional Strategy 1  

Defining Courage   

Time: 45 minutes (or 15 minutes each day for 3 days)  

Goal: Students will explore what courage means to them and develop a personal definition 
of courage.  

Materials: Copies of Resource One‐A, One‐B, and One‐C.  

Day 1:   

Preparation: Copy and distribute Resource One‐A and have students complete.  

Description: With full class or small group, discuss responses using questions.  Ask groups 
to share what they agreed or disagreed about relating to courage.  You can also compile and 
post the groups responses so the students can compare their responses with their peers.    

Day 2:  

Preparation: Write the following in large letters on four sheets of paper.  

1 ‐ Strongly Agree; 2 ‐ Agree; 3 ‐ Disagree; 4 ‐ Strongly Disagree   

And tape the sheets on the wall‐one in each corner. 

Description: Briefly review day 1.  Ask the students to start in the center of the room.  Read 
the statements from resource One‐B one at a time and have them move to the sign that best 
reflects how they feel about the statement. Ask the discussion questions during the activity.   



Day 3:   

Preparation: Copy and distribute Resource One‐C and have students complete.  

Description: Briefly review days 1 and 2.  Ask students to share their responses to One‐C 
with a partner. Have individuals write paragraph on their definition of courage. Ask them 
to think about day 1 and 2 and what they learned.  Share definitions,   process, rewrite and 
display. Publish in a school or community paper. 

 

Resource One‐A   

Rank the following from the most courageous (1) to the least courageous (6).  

• To continue as a member of a group that others think is un‐cool  

• To go bungee jumping  

• To stand up for someone who is being picked on  

• To talk to a school counselor about a friend who is using alcohol or other drugs  

• To admit to your parents that you told them a lie  

• To approach and talk to someone you don't know well or don't know at all  

  

 Discussion Questions: 

1. How did you go about ranking the actions?  

2. Was it easy or difficult and why?  

3. Why is your #1 the most courageous and your #6 the least courageous?  

4. Do you think you are courageous?  Why or why not?  

5. What is the most courageous thing you have done?  

6. What did you learn about courage that was new?  

7. Will you do anything differently because of what you learned?  

     

Resource One‐B   

• What do you think? Beside each statement write YES or NO.  

 



• Unless something directly involves you it is better to keep out of it.  

• It's easier to be courageous if you are in a popular group.  

• You can be both courageous and afraid at the same time.  

• Peer pressure is overrated.  

• There are so many problems out there, there is nothing a person can do.  

• Life is a jungle and only the most powerful will survive.  

  

Discussion Questions.: 

1. Why are you standing where you are?  

2. What does this have to do with courage?  

3. Do you think that you live according to where you are standing?  

4. Do you wish that things were different and you could stand somewhere else?  

     

 

Resource One‐C   

Imagine yourself in the following situations:  

1. Your friend is telling lies about someone you know in the cafeteria during lunch.  

What would you do and why?  

• Change the subject  

• Say nothing  

• Confront the person about the lies  

  

2. On a long field trip, one of the girls falls asleep. While she is asleep a boy starts writing 
rude remarks on the cover of her notebook with a pen.  

What would you do and why?  

• Nothing  

• Tell an adult  



• Confront the boy  

• Tell the girl what happened when she wakes up  

  

3. You are baby sitting across town. When the people you are baby sitting for return, you 
can tell they have been drinking. The mom offers to drive you home.  

• What would you do and why?  

• Accept the ride and say nothing  

• Accept the ride but express concern to the parents about the drinking  

• Insist, because of the drinking, on calling your parents for a ride  

• Make up an excuse to call your parents for a ride  

• Insist the parents call and pay for a taxi  

   

Instructional Strategy 2  

Missed Opportunities   

Time: 45 minutes  

Goal: To help students be aware of opportunities to be courageous.  

Materials: Copies of Resource Two ‐  The Moment Slipped Away   

Preparation: Distribute copies of Resource Two ‐ The Moment Slipped Away.   

Description: Ask students to write a creative piece on how they were in a situation where 
they could have helped someone or been helped, but for some reason the moment slipped 
away. Share stories and discuss.  

Discussion Questions:  

1. What types of similar situations have you found yourself in?  

2. How did you respond?  

3. How could you have responded differently with more courage?  

4. What can you do to be more courageous in these situations?  

  

Resource Two  



Missed Opportunities  

The Moment Slipped Away  

by Christine Lavin  

She's a famous actress ‐ movies and T.V. I recognize her as we climb the stairs of the LRT*. 
We cross the street together ‐ we're moving up Broadway*. I'm trying to come up with 
something clever I can say‐how I love her work and what it means to me. How in her most 
recent film she acted brilliantly. Maybe she will think I am stupid; maybe this will make her 
day. But she disappeared into the crowd and the moment slipped away.  

He works the wards at Bellevue Hospital ‐ the mail delivery. For two years every weekday 
morning, he said hello to me. We joke about the local teams, the weather of the day. Though 
there were many other things I really wanted to say. You see, he wasn't like the rest of us; it 
was a struggle for him to walk and you had to concentrate really hard just to understand 
him talk. I wanted to ask him, where do you get the courage to come to work each day? But 
I quit that job; I moved along. And the moment slipped away. Kind words don't move the 
earth, but if it can improve your self worth, why do I let these moments pass me by? Instead 
I'm quick to judge and I'm quick to blame. I'm quick to criticize; quick to maim. It's hard to 
change, but I'll try, oh I'll try.  

So, maybe it's your best friend or the next stranger you see. Maybe it's your neighbor, 
maybe it's you, maybe it's me, who needs to hear encouragement, to make it through the 
day. Who needs to hear whatever kind words you might have to say. It doesn't matter 
where you're going, or where you have been, because right now is the perfect moment for 
us to begin. To appreciate each other in new and different ways. Oh, please don't let 
another golden moment slip away. Appreciate each other more and more each day. Oh, 
please don't let another golden moment slip away.  

(Reprinted with permission ‐ Available on CD and cassette from Philo Records, “Beau Woes 
and Other Problems of Modern Life” by Christine Lavin.)  

LRT = Light rail transit  

Broadway= A major street in New York City   

 

Instructional Strategy 3  

Everyone Can be Courageous   

Time: 35 minutes (or 15‐20 minutes each day for two days); 20 minutes one month later  

Goal: To help students be aware of everyday ways to be courageous.  

Materials: Envelopes  

Day 1:   



Description: Give the students a few minutes to think about a time that they were 
courageous or they saw someone else be courageous and write about it.  Next ask them to 
share their story with a partner.  Have a few students share their story   or their 
partners’ story with the class.   Process with the discussion questions.  

Day 2: 

Step 1:  Briefly review day 1.   

Step 2:  Have the students work in small groups and brainstorm a list of every day 
courageous acts–try for 10.  Specify that these should be things that they are likely to 
encounter in their daily lives.   

Step 3:  When groups are done with their list bring the class together and create a complete 
list of ideas on the board.   

Step 4:  Ask the students to pick two things from the list, that they don’t already do, to 
commit to doing at least once in the next month.   

Step 5:  Ask them to write it on a piece of paper.  Give them an envelope, have them put the 
sheet inside, seal it and put their name on it.  Collect the envelopes.    

Step 6:  Create a poster or Bulletin board display with all of the ideas so the students can 
refer to them.  

Day 3: (one month later)  

Description: Pass back the envelopes.  Ask if anyone would like to talk about their 
courageous act and celebrate the effort. 

Discussion Questions:   

1. What makes the act courageous?  

2. Did you or the person hesitate?  Why or why not?  

3. Who benefited because of the courageous act?  

4. How did you feel or how do you think the person felt after the act?  

5. Can we be courageous every day?  

     

Instructional Strategy 4  

Fear of What?   

Time: 30 minutes  

Goal: To become more aware of what stops us from being courageous.  



Materials: None.  

Preparation: None.  

Description: Generate a list of every day courageous acts (you can use the list from 
"Everyone Can Be Courageous").  Have   the students work with a partner.  Each pair 
needs to select a different act from the list to work with.  Ask students to write their 
courageous act at the top of a sheet and generate a  list of 5‐10 fears that might stop 
someone from doing the act.  Have each pair trade their list with another pair.  Next pairs 
will take their new list and generate a list of 5‐10 potential positive outcomes if someone 
did the act.  Process using the discussion questions.  

Discussion Questions:  

1. How does it feel when you accomplish something you thought you couldn't?  

2. How can facing our fears help us?  

3. Are fears always realistic?  

4. How can we gain strength to face ours fears?  

     

Instructional Strategy 5  

Courage on the Big Screen   

Time: Variable  

Goal: To help students identify acts of courage  

Materials: Video or DVD clips provided by teacher or students  

Preparation: As an assignment, ask students to find a five‐minute or less video or DVD clip 
of an instance of courage depicted in a movie. One caveat: no PG13 or R movies.  

Description: Ask students to introduce and explain how courage is depicted, and view the 
video or DVD. These clips will trigger lively class discussions. Encourage students to seek 
input from parents to begin discussions about courage at the dinner table and with friends 
in the lunchroom at school.  

Discussion Questions:  

1. How easy was it to find acts of courage in movies?  

2. What about the video clip made it an act of courage?  

3. How is the situation the same or different than what we see in everyday life?  



4. Does seeing the video clip give you ideas for dealing with situations in your own 
life? How?  

 

Instructional Strategy 6  

Through a Courage Lens   

Time: 10‐30 minutes  

Goal: To help students identify acts of courage in others' lives  

Materials: Copies of Resource Three ‐ Through a Courage Lens   

Preparation: Review the list of people on Resource Three and discuss the lives of some of 
the people on the list. Allow students to add others to the list.  

Description: Instruct students to research and write a short essay or prepare a short 
presentation about one person from the list, highlighting the acts of courage evidenced in 
that person's life.  

Discussion Questions:  

1. What courageous thing did this person do?  

2. Why is it considered courageous?  

3. How does it inspire you to act with courage?  

   

Resource Three  

Through a Courage Lens  

Madeline Albright  

Anne Frank  

Crazy Horse  

Steven Hawkins  

Copernicus  

Rosa Parks  

Your mom or dad  

Harriet Tubman  

Mahatma Gandhi  

 

Cesar Chavez  

Jackie Robinson  

Dave Draveky  

A teacher  

Michelangelo  

Oprah Winfrey  

Walt Disney  

Abraham Lincoln  

Mother Teresa  

 

Thomas Edison  

Your grandfather or 
grandmother  

Che Guevara  

Ann Bancoft  

Samuel Hearne  

Pope John Paul II  

Lech Walesa  

Woody Guthrie  



Thomas Paine  

Your little sister or 
brother  

Helen Keller  

Susan B. Anthony  

Sacagawea  

A neighbor or friend  

Nelson Mandela  

Winston Churchill  

Claude Monet  

Chief Joseph (Nez Perce)  

Robert Goddard  

Golda Meir  

George Patton  

Eva Peron  

Sun Yat‐Sen  

Your aunt or uncle   

 

Instructional Strategy 7  

Quote Triggers   

Time: Variable  

Goal: To learn more about courage and what it means to each student.  

Materials: Construction paper and markers  

Preparation: Write each quote from Resource Four on a separate piece of construction 
paper and display them around the room. 

Description: Ask the students to look at the quotes over the next week and select their 
favorite one.  Set a date that each student needs to hand in their favorite quote.  Once you 
have received all the favorites have students discuss their favorite quotes in small groups 
using the discussion questions.  

Discussion Questions:  

1. What is your favorite quote?  

2. What does the quote mean to you?  

3. How can you apply the quote to your life?  

  

Alternate Ideas: 

• Create a short story or poem around the quote.  

• Create a poster.  

• Produce a video commercial.  

• Create an art project.  



• Write courage Haikus.  

• Send a letter to someone with the theme based on the quote.  

  

Resource Four   

Quote Triggers  

To avoid criticism: do nothing, say nothing, be nothing.  

“The best way out is always through” ‐Robert Frost  

“You wanted a real life and that is an expensive thing, it costs” ‐Arthur Miller  

“Even if you are on the right track you will get run over if you just sit there” ‐Will Rogers  

Ships are safe in harbors. But ships were not built to remain anchored in a harbor.  

Courage is doing what you're afraid to do. There can be no courage unless you're scared.  

“Do or do not, the is no try” ‐Yoda  

“There are risks and costs to a program of action, but they are far less than the long‐range 
risks and costs of comfortable inaction” ‐John F. Kennedy  

“In matters of style, swim with the current; in matters of principle, stand like a rock” ‐
Thomas Jefferson  

“Courage is resistance to fear, mastery of fear, not absence of fear” ‐Mark Twain  

“What matters is not the size of the dog in a fight, but the size of the fight in the dog” ‐Bear 
Bryant  

“One man with courage is a majority” ‐Andrew Jackson  

“Each of us must be the change we want to see in the world” ‐Gandhi  

It is not because things are difficult we do not dare. It is because we do not dare that things 
are difficult.  

“Without courage you cannot practice any other virtues consistently” ‐Aristotle  

“The ultimate measure of a person is not their stand in moments of comfort and 
convenience, but where they stand at times of challenge and controversy” ‐Martin Luther 
King, Jr.  

 

Level 1 ­ Extension Strategies  



‐ Courageous Classmate  

• Have the students nominate their classmates for a weekly/monthly award that goes 
to someone who was courageous.  

‐ Be Counted  

• Read Resources Five and Six ‐ Be Counted  . Instruct students to research a time in 
history where for lack of courage, bad things happened. Have students write a “what 
might have been” creative story where, because of one person with extraordinary 
courage, humankind or nature would have been spared torment and suffering, i.e., 
how courage might have changed the course of history.  

‐ Courage in the Community  

• Ask students to seek out community members who have acted courageously. 
Instruct students to interview that person and report back to the class or host a 
presentation, making certain the student has an active role in the presentation. It 
should be an interview or joint presentation, not an introduction followed by the 
student sitting down with the rest of the class.  

   

Resource Five   

Be Counted  

Because   

by Pastor Niemoeller (Nazi victim)  

They first came for the communists  

and I didn't speak up ‐  

because I wasn't a communist.  

Then they came for the Jews  

and I didn't speak up ‐  

because I wasn't a Jew.  

Then they came for the trade unionists  

and I didn't speak up ‐  

because I wasn't a trade unionist.  

Then they came for the Catholics  

and I didn't speak up ‐  



because I wasn't a Catholic.  

Then they came for me ‐  

and by that time no one  

was left to speak up.   

 

Resource Six   

Be Counted  

By Theodore Roosevelt  

U.S. President 1901 ‐ 1909  

 “It is not the critic who counts, not the one who points out how the strong one stumbled or 
how the doer of deeds might have done them better. The credit belongs to those who are 
actually in the arena, whose faces are marred with sweat and dust and blood; who strive 
valiantly; who err and come up short again and again; who know the great enthusiasm, the 
great devotion, and who spend themselves in a worthy cause; who if they win, know the 
triumph of high achievement; and who, if they fail, at least fail while daring greatly, so that 
their place shall never be with those cold and timid souls who know neither victory nor 
defeat”  

Condensed in the 1980's be Nike Athletic Shoe Company to: “Just Do It”  

 

Level 2 ­Action/Integration   

Instructional Strategy 1  

Values Realization  

Time: 60 minutes  

Goal: Help students apply the value of courage to create positive change in their school and 
community.  

Materials: Copies of Resource Seven ‐  “New Kid on the Block.”   

Preparation: Instruct students to read the story  “New Kid on the Block.”   

Description: Using a pencil and paper, instruct students to rank the characters of the story, 
with #1 being the student they liked most, and #6 being the one they liked least: ANDY ‐ 
BETH ‐ CHARLIE ‐ DANNY ‐ EVERETT ‐ FRANZ  



Have students get in pairs and take turns pretending the student they like the least is 
sitting opposite them. What would they like to say to them? What student did they like the 
most? Pretend that student is sitting opposite and share your feelings.  

Get the entire group in a circle and have the students role play different characters. For 
example, ask the students, “Who liked Charlie? Okay, you play Charlie and someone else 
play Beth” Create some communication dynamics that focus on feelings, courage and 
making choices. If the energy sags, make it a tag team match and replace role‐playing 
students with new ones. Create new characters such as Andy's big brother or mother, a 
coach, Andy's old girlfriend. Do whatever it takes to get emotions flowing.  

Discussion Questions:  

1. What would you have done if you were on the field that lunch hour?  

2. What would you have done if you were Andy?  

  

A little deeper   

Have you ever been in a similar situation? What happened? What did it feel like?  

Have you ever regretted not becoming involved in a situation where someone was being 
victimized? What held you back? What would happen in the same situation today?  

What are three things or beliefs that you are willing to stand up for?  

Movies often demonstrate that standing up for someone means getting into a physical fight. 
But this is real life. What are some of the downsides to using violence?  

What are some ways you can stand up for someone, something or some belief without 
getting into a physical fight?  

What are the risks for standing up for what you believe is right?  

What are the risks for not standing up for what you believe is right?  

   

Resource Seven   

Courage Reading  

New Kid on the Block   

Andy Johnson was a new student at Cedar Flats Junior High School. He was from another 
state. He was quiet and proud. Outwardly he looked like a typical student at Cedar Flats. It 
was a warm October day, ten days after Andy had arrived at the school. Almost everyone 
had chosen to eat their lunch in the soccer fields. A few students started giving Andy a hard 
time.  



Andy was eating lunch when Charlie began to tease him. Charlie was making fun of Andy's 
accent, which really didn't seem much different from the way Charlie spoke, and of his 
clothes, which were a slightly different style than was commonly worn at Cedar Flats. Andy 
shrugged his shoulders, but when the teasing continued he hurriedly finished his lunch, got 
up from the lawn and started to walk toward the school. Charlie and two of Charlie's 
friends got up behind Andy, and Charlie said, “Hey, where do you think you are going? 
We're not done with you yet”  

When Andy continued to walk away, Charlie gave him a shove and Charlie's friend Franz 
tried to trip Andy with his foot. Andy stumbled and the boys let out a whoop of laughter. 
Several more boys joined in and soon there was a large group following Andy, laughing and 
jeering him. Twice Andy was knocked down and at one point Charlie gave him a kick when 
he was on the ground. Andy regained his footing, but the boys were herding him and 
blocked him from returning to school. Holding back tears, Andy continued to turn his back 
to the crowd and walk. In return, students spit on the back of his shirt and threw pinecones 
at him.  

Everett watched from a ridge above the field and he remembered what it was like two 
years ago when he was a new student at Cedar Flats. The scene brought back ugly 
memories of a year of rejection. It really wasn't until Everett proved his skills at baseball 
that he was finally accepted. He turned and walked toward the cafeteria. Watching the 
scene was too hard.  

Beth was outraged. How could her classmates be so cruel? Why didn't someone do 
something? People are so mean. Where were the lunch supervisors? How come no one was 
doing anything? The buzzer rang and the students returned to school.  

Beth spent the rest of the day discussing the event with all her friends. At one point she felt 
so bad for Andy that she started crying.  

On the way home in the back of the bus Charlie was bragging about his role in the 
lunchtime fun. There was a lot of laughter on the bus, but Danny didn't think it was funny. 
“Hey, I heard about what happened out there and I didn't like it. That new kid is in one of 
my classes, he's cool and no one should treat somebody like that. If I had been there I 
would have been on his side!”  

Charlie gave Danny an obscene finger gesture. It seemed as if everyone was laughing again, 
but it was a quieter laugh.  

   

 

Instructional Strategy 2  

Weekly/Monthly Themes   

Time: Variable  



Goal: To help the students be more courageous everyday.  

Materials: Bulletin board, construction paper, markers, and a jar.  

Preparation: None  

Description: Generate a list of everyday courageous acts (you can use the list from 
"Everyone Can Be Courageous").  Write each of the acts on a small slip of paper and put 
them into a jar – give the jar a fun name.  At the beginning of each week/month have a 
student select a slip and read it.  Spend a few minutes talking about the theme and 
struggles people may have with doing the specific act.  Create a display in the classroom to 
remind everyone what the theme is for that week – done by you or students.  Encourage 
the students to make a special effort that week/month to do the theme act at least once.  At 
the end of the week/month spend 10 minutes sharing stories about their efforts during the 
week/month.  Celebrate all those who made the effort.  

Examples for themes:  

• Don't join in or pass on gossip   

• Stand up for someone   

• Give someone a compliment   

• Tell a bully to stop   

• Be honest   

• Be yourself   

• Help someone   

   

Instructional Strategy 3  

Courage Panels   

Time: 15‐20 minutes prep; 45‐50 minutes panel  

Goal: To give students the opportunity to share experiences and wisdom with younger 
students.  

Materials: None  

Preparation:  

Split class into groups of five and schedule panel discussions with classes that are at least 
three years younger than your class.  The students should take time before the panel to 
prepare stories using the description below.  



Be sure the teacher of the younger class has held some discussions about courage and other 
concerns in school prior to the panel discussion with your students.  Also, ask the teacher 
to help the students be prepared with questions .  

   

Description: The theme of the panel discussions is Courage. Each panel member would 
share specific experiences that deal with courageous behavior. Students could begin with, 
“Knowing what I know now, if I was in third grade today I would..,” or “...what I regret 
about my third grade experience is...” The panel would then be opened up for questions and 
discussion between the panel members and the younger students.  

The students could lead small group discussion with the younger students after or instead 
of the panel.  This would be a great way to begin a mentoring program.  The students could 
play some games together to get to know each other.  

Questions for younger students to get discussion started:  

1. What does courage mean to you?  

2. What are things that you can do everyday to be courageous?  

3. Name some people you think are courageous and why?  

4. Tell us about some of the problems you have in your class.  

5. Is there any thing you as students can do to make it better?  

     

Instructional Strategy 4  

Courage Role Plays   

Time: 30‐45 minutes  

Goal: To help students understand how bystanders can intervene and defuse a potentially 
hurtful situation.  

Materials: Resource Eight ‐ Courage Role Plays   

Preparation: None  

Description: Go through Resource Eight with the class.  You could also break the students 
into groups and have each group create a skit about one of the bullying scenarios.  Process 
with the questions  

Ongoing: As an ongoing activity, encourage students to commit to doing one courageous act 
each day.  Before dismissal each day, allow a few minutes for them to write about it in their 
journal.  



Resource Eight  

Courage Role Plays  

The purpose of “courage” role plays is to practice how “bystanders” can intervene and 
defuse a potentially hurtful encounter. With the group, brainstorm bullying situations. 
Flush out the scenarios to make certain there is a bully, a victim and at least one bystander. 
There may also be incidental characters.  

Example: A student (victim) is waiting in a lunch line. Another student not watching where 
s/he is going, bumps into the lunch line and creates a chain reaction: student, to student, to 
victim, to bully. The bully turns on the victim and starts belittling, shoving, victimizing, etc.  

That is the scene. The task for the group is for the bystanders to define possible non‐violent 
interventions that will create a healthy, peaceful outcome. A key to the success of these 
role‐plays is for participants to spend time and expend energy becoming invested in the 
role. No one is simply a bystander, or a bully or a victim. Encourage a full development of 
personality and background for each character. Have each character meet in a small group 
to help forge a biography. Focus at this stage will be rewarded with a role‐play that has 
depth. Guidance, however, is needed so persona remain typical of the school milieu i.e., 
don't let fantasy go unbridled  

After role‐playing possible scenarios, assemble the group for processing.  

Process Questions:   

1. In this role‐play, what encourages bystander involvement and what discourages it? 
Expand.  

2. What type of situation would make it difficult for you to get involved?  

3. What type of situation would make it easy for you to get involved?  

4. Have you ever been in a situation when a bystander helped you? Or in a situation 
when you wish someone had become involved?  

5. As a bystander, what are reasons that compel you to get involved and help defuse 
potentially hurtful encounters?  

6. Is courage something you are born with or without? How can you develop courage?  

   

Instructional Strategy 5  

Value­Based Responses   

Time: 30 minutes (or two days for 15 minutes each day)  

Goal: To help students identify the value of their responses to specific situations.  



Materials: None  

Day 1:   

Description: Brainstorm a list of likely typical dilemmas or opportunities that arise on a 
regular basis that challenge students to choose between courage and some form of 
hesitation or fear‐based response. You might be able to use some of the scenarios from 
Courage Role Plays.   Have the students work in pairs or groups of 3‐5.  Have each group 
select one or two situations from the brainstorm list.  Ask each group to generate a 
comprehensive set of possible responses (from practical and serious to outrageous and 
unthinkable) that students could use for their specific scenario(s) – try to think of 5 per 
scenario. Collect the scenarios and list of responses.  

Day 2:   

Description: Ask the students to get back into their pairs/groups.  Pass the scenarios back, 
making sure that no group gets the one they worked on the day before.  Give the students a 
minute to read the scenario and responses and add any responses they think are missing.  
Ask the groups to rate the responses by passing them through some of these or similar 
filters:  

1. Does this choice contribute to the good or the bad of the world?  

2. Does this response lift people up or push them down?  

3. Is this a proactive or reactive response?  

4. What possible collateral damage will be caused by this response?  

5. What are other risks of this response?  

6. Are you prepared to accept the risks and consequences of this response?  

7. Does this response lead to a deeper level of empathy?  

8. What are the costs?  

9. What are the rewards of this response?  

  

Next, have the groups select the response that they think will have the most positive result 
for everyone involved.  Each group can take a turn reporting what their group came up 
with and why.    

Lead a discussion on taking the high road.  

   

 



Instructional Strategy 6  

Debriefing Sessions   

Time: 20 minutes (this is an ongoing activity utilizing “teachable moments”).  

Goal: For students to demonstrate their understanding of courage by applying their 
knowledge to actual events as they occur.  

Materials: None  

Preparation: Place the discussion questions below in a handy place so that you are able to 
refer to them when a situation occurs.  

Description: Regularly practice and debrief actual events related to courage that happen at 
school. As students practice breaking down an event into a sequence of behaviors, they will 
increase their awareness of how problems between students develop and will be more able 
to use courage at the early stages of a problem before problems escalate. This also 
increases awareness of how one person, using courage, can change the course of an 
interaction.  

Discussion Questions:   

1. Identify what caused the situation to escalate.  

2. What responses were used?  

3. What alternative responses could have been used?  

4. What did you do? Then what happened?  

5. What might be done differently next time?  

6. What do you think was learned?  

 

Level 2 ­ Extension Strategies   

‐ Courage Team  

• Begin a leadership group whose mission is to create positive change by taking a 
positive stand and publicly affirming shared, positive community values, i.e. the 
courage to stand up for yourself and others, the courage to be yourself and to follow 
your heart or the courage to stop gossiping and showing disrespect to peers and 
teachers.  

‐ Courage Mentors  

• Initiate a mentoring program with younger students.  



‐ Courage Letters  

• Ask each student to brainstorm people whose courage has inspired, challenged, 
encouraged, supported or motivated him or her. The lists could include family 
members, coaches, friends, professional athletes, teachers, celebrities and 
neighbors. From his or her lists, ask each student to select one person and write 
him/her a letter expressing gratitude and detailing how that person has touched 
him or her in some “courageous way” Share the letters and mail.  

‐ Peer‐led Debriefing  

• Select a few students to lead discussions on what they've learned about using 
courage in school and life interactions. Encourage use of real situations that 
students have experienced.  

‐ Double Back  

• Loop back through Levels One and Two and remind students what they learned.  

‐ Publish  

• Find ways for public affirmation and acknowledgement of students' acts of courage. 
For example, you can create a special section in your school newspaper for 
reporting acts of courage.   

 


